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ABSTRACT 
 
Thesis Title : The Use of Reading Workshop Strategy In Improve Reading 
Comprehension at The Second Grade of Madrasah Aliyah 
Madani Alauddin 
Year : 2017 
Researcher : Kasmawati 
Consultant I : Dr.Muh. Rusdi T., M.Ag. 
Consultant II : Dahniar, S.Pd., M.Pd. 
 
This research aimed to find out the students’ reading comprehension 
ability in using reading workshop. 
The researcher applied quasi-experimental design namely non-equivalent 
control group design with the pre-test and the post-test. The data were obtained 
by using a test as the instrument. The population of this research was the Second 
Grade Students of Madrasah Aliyah Madani Alauddin 2015/2016 that consisted 
of two classes and each class consisted of 34 students. Total sample was two 
classes, those were XI ipa 1 as the Experimental Class containing of 34 students 
and XI ipa 2 as the Control Class has 34 students as well. 
There were two variables: The independent variable of this research was 
the use of reading workshop and the dependent variable was the students’ 
reading comprehension. 
The data were analysed using descriptive statistic (frequency, mean score, 
and standard deviation) and inferential statistic (independent sample t-test). The 
result of research showed that the students reading comprehension at the second 
grade students’ of Madrasah Aliyah Madani Alauddin  improved by using 
reading workshop. The improvement of mean score in experimental class is 54.5 
that classified as poor in the pre-test and 71.67 classified as good in the post-test. 
The result of the t-test also showed that the reading workshop was effective to 
improve students’ reading comprehension because the t-test (5.383) was higher 
than t-table (2.000).  
Based on the finding and discussion of the research, the researcher drew a 
conclusion that using reading workshop in teaching reading in the second grade 
at Madrasah Aliyah Madani Alauddin was effective in teaching students’ reading 
comprehension. 
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CHAPTER I 
INTRODUCTION 
 
This chapter introduces the research background that leads to research 
problem, research objectives, research significance, researchscope and 
operational definition of term. 
A. Background 
One of ways on getting information is by reading. In learning English 
reading was an important skill has to be mastered by students besides listening, 
speaking, writing and vocabulary, because reading cannot be separated in 
learning activity. According to Harris in Damayanti (2007) reading is  a process 
of meaning elaborate or thinking in relation to written symbols. The recognition 
and comprehension written symbols are influenced by reader’s perception skill, 
experience, language background, mindset and reasoning abilities as they 
anticipate meaning on the bases of what they has read. 
Reading skills should be thought early to children. Reading habits can 
increase the students’ achievement. Most Indonesian learners are knowledge that 
reading a low will support the students reaching their goals of studying, but 
categories low for years. Many efforts have been performed to socialize reading 
as a burden for most school ages. This phenomena effects them to be creative 
readers, that finally will influence their comprehension toward their achievement 
is categories low. 
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The purpose of reading in many languages is to inform ourselves about 
something we are interested, or to challenge certain our strategies. In other 
words, to extend our experience of the world in which we live. A person may 
read to get information. They may also read for enjoyment, or to enhance 
knowledge of the language being read. Although every student knows how to 
read, may have never learned good reading skills.   
Sometimes when students learn reading skill, they were difficult to 
understand quickly what their teacher say, the students found difficulties in 
reading such as they did not understand the content of the material, what the 
next about and also hard to find main idea of paragraph and meaning of words. 
They seldom practice reading English books because many reasonsor factors that 
influence. The other problems were; first, the students are bored to read a text 
because it is not interesting and the teachers use monotones method in teaching 
reading. Second, the students have limited vocabulary. Therefore, they were 
difficult to understand the reading text. Third, the students did not know the 
structure of sentence, it made the students to work hard in translating the word 
in sentence of the text. 
These conditions were caused by some factors such as the students 
consider that English very difficult materials, bored and scared because 
pronunciation and alphabet were different. The other factor was the teacher that 
only asked the students to read the text and answered all the questions without 
giving any explanation that helped the students in comprehending the text well. 
It also made the students more bored to study English. Consequently the 
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students were lazy to begin reading. Reading for students also become the most 
difficult and the boring thing to do.  
Based on the preliminary study at 13
th
 July 2015 conducted through 
interviewing both teacher and some students in Madrasah Aliyah Madani 
Alauddin, the result showed, some students had problem related to their reading 
ability. 
Actually, those problems can be solved if the teacher could be more 
creative in teaching. In this case, teacher needed to motivate the students. The 
teacher stimulates the students’ enthusiasm to learn by creating a new 
atmosphere in the classroom. The teachers should use suitable method to conduct 
some activities; make the students feel interested to learn reading. 
Researcher solved those problems by using reading workshop. Therefore, 
that all the students preparing themselves in reading, these strategies chosen by 
the researcher that all students participated. Moreover, the teachers were so 
required to help their students in achieving their reading competence in order to 
make them conver excellent. According to Reutzel & Cooter (1991) Reading 
Workshop is organizational schema that enable the integration students basal 
story in reading program in classroom. The main component of reading workshop 
covers mini lesson, state of the class, reading workshop and sharing time. In this 
strategy the students not only engage ectively in reading activity, but also they 
are guided under teacher’s guidance, so that students will not be felt boring in 
teaching and learning process. 
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Referring to some previous explanations above, the researcher carries out 
the research under title “TheUse of Reading Workshop to Improve Reading 
Comprehension at the Second Grade of  Madrasah Aliyah Madani Alauddin”. 
B. Research Problem  
Based on background, the researcher formulated research problem as: 
Is the use of reading workshop effective to improve the students reading 
comprehension at the Second Grade of Madrasah Aliyah Madani Alauddin?  
C. Research Objective  
Related to the researcher problems above, the researcher objective was: 
To findout the degree of the use of reading workshop is effective to improve 
students’ reading comprehension at the Second Grade of Madrasah Aliyah 
Madani Alauddin. 
D. Research Significance  
The results of this research are expected to be useful theoretically and 
practically. The researcher was expected to give significant contributions, they 
are: 
1. Theoretical Significance 
This research was expected to be valuable information and contribution 
for the teaching and learning process. Reading workshop was one good 
strategy in teaching reading. It was expected to be worthwhile information 
to improve teaching reading. 
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2. Practical Significance 
This research was expected to give valuable contribution to the students, 
lecturer, and next researchers.  
a. For Students 
The researcher also expected the students will obtain more spirit and 
know how to increase their reading comprehension in reading activity. There 
are many ways to get success of learning and to the teacher is the way use 
this strategy as basic in teaching and specially to improve the student’s 
reading through Reading Workshop.  
b. For Teacher 
The researcher hoped that it could help the teacher to improve 
students’achievement; it was expected to give alternative contribution and 
information about the strategy in teaching reading. 
c. For the next researcher 
This research was expected to be able to give significance to the other 
researcher as a reference for further studies on similar topic. 
E. Research Scope  
This research was restricted to the use of reading workshop strategy to 
improve students’ reading comprehension at the second grade of madrasah aliyah 
madani alauddin. The text that used was limited to narrative text because the 
narrative material was taught in second grade of senior high school. 
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F. Operational Definition of Term 
These were few operational definitions of important words in this 
research inorder avoid misunderstanding. They were: 
1. Reading Workshop 
  Workshops or training if interpreted in Indonesian means of training. 
With such a definition is very clear that we are actually going to practice. 
Workshops or training is "learning by doing", guided by the coach or 
teacher and student practice what is taught. This is great to use to master 
a particular topic or used in learning process. According to Atwell (1998) 
reading workshop is not program, a curriculum or even methodology for 
teaching. Instead, it is more of framework for instruction which has 
critical element, and can be adjusted for the needs of the students and the 
instructional goal of teacher.  
2. Reading Comprehension 
 Reading comprehension is a process to know or understanding of the 
text. According to Kustaryo (1988) reading comprehension is 
understanding what has been read, it is an active thinking process that 
process that depends not only on comprehension skill but also the 
students experiences and priorknowledge comprehension in involves 
understanding the vocabulary, seine in relationship among words and 
concept, organizing ideas, recognizing author purpose, making judgment  
and evaluating. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter contains previous related researches, some pertinent ideas, 
resume, theoretical framework, and hypotheses. 
A. Some Previous Related Research Findings 
There have been many researchers done related to reading some of them are 
presented below: 
1. Agung (2012) conducted a research entitled “improving the students’ 
reading comprehension through reading workshop (A class action 
research at the Second Year Students of Muhammadiyah Poko’bulo”. 
He outlined that the objective of the research was to find out the 
improvement by Reading Workshop at the second year students of MTs 
Muhammadiyah Poko’bulo. To compare with this research while Agung 
issued about reading comprehension by reading workshop. My own will 
discuss about reading workshop strategy using the same methods and 
skill but noble class action has examined the research and I will examine 
the experimental research. 
2. Angela (2012) conducted a research entitled “The effects of 
implementing a reading workshop in middle school language arts 
classrooms”. 
She outlined that the objective of the research was to find out the 
improvement students’ reading abilities. To compare with this research 
while Angela issued about the effect of implementing a reading workshop 
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in the middle school language arts classrooms by using reading workshop, 
my own research will discuss about improving reading comprehension by 
reading workshop strategy.  The effect of implementing reading 
workshop helping students to read independently, teachers recommend 
titles that are suitable for students based on their level and interests of 
their students. Whereas in my research, I used reading strategy workshops 
to help solve the problems of students with a strategy that can foster 
interest in learning. 
From the researches finding above, the researcher concluded that in 
teaching reading comprehension by using a method, technique or strategy can 
improve the students’ achievement in reading. In teaching reading 
comprehension, the teacher should make the students interest in reading English 
material. In order that the students easy to understand the content of the 
material, and easy to answer the question from the teacher. 
B. Some Pertinent Ideas 
1. Concept of Reading 
a. Definition of Reading Workshop 
Reading workshop is one of particular way of organizing the daily 
instruction in reading in which research based literacy learning can be taught 
effeciently and authenthically. According to Atwell (1998) reading workshop is 
not program, a curriculum or even methodology for teaching. Instead, it is more 
of framework for instruction which has critical element, and can be adjusted for 
the needs of the students and the instructional goal of teacher. Fountas & Pinnell 
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(1996) stated that reading workshop can be used in the classroom in its basic of 
structures but can also be combined with other format such as guided reading 
literature discussion groups, book projects, and literacy stations centres. The 
essence of reading workshop is to teach students reading strategies within 
context of self-selected literature and discussion about the texts. The ultimate 
goal of reading workshop not only to teach students how to read, but to inspire 
them to read for a lifetime. Fountas and Pinnell (2006)said thatto reading 
workshop as a highly productive structure within which students participate in 
whole-groups, small-groups, and individual instruction. 
Based on the explanation above, the reading workshop is a model or 
strategy of learning to read that using a approach process, encouraging students 
or learners to become effective and active readers or encourage learners do 
practice reading every day. Reading workshop will not solve all the problems of 
teaching reading but can create difference because this model encourages the 
learner to practice reading. 
b. The Effectiveness of Reading Workshop in Teaching Comprehension 
The use of reading workshop in intermediate and middle level classroom 
can be directly linked with the developmental milestones experience by students 
of junior high school, because at the stage students are not only growing 
physically,cognitively and socially as well. On the social front of middle 
chilhood, peer groups begin to emerge, self-esteem tends to increase, strategies 
for self-regulation of emotions are developed, and the students begin to view the 
relationship between self and other from the prespective of a third.  
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Berk (2007: 375) stated that impartial party cognitively, students in this 
stage develop and refine memory strategies including elaboration, use more than 
one memory strategy at the time, and their long-term memory base increases and 
becomes more effeciently organized. they become more meta-cognitive, able to 
make their thinking more and more transparent. Braunger & Lewis (2006: 23) 
claimed that interactions between teachers and the students highlight this 
growing awareness. Braunger & Lewis (2006) claimed that in light of these 
social cognitive areas of development educators should capitalize on the 
development of their students as they grow and develop by providing the right 
type of instruction at the right time to meet the student needs and to  scaffold 
their learning accordingly.On structure which allows this type of instruction is 
reading workshop.  
c. The procedure of implementing Reading Workshop in teaching reading. 
 Common elements of reading workshop include the following components; 
whole class mini-lesson on skill; strategy and procedures; independent reading; 
conferring and coaching; guided reading groups and/or literature discussion 
group; genre studies; on going assesment; word study lessons; read-aloud; 
sharing time; and connections with speaking, listening and writing; 
a. Before Reading 
 Atwell(1998) claimed that in the basic framework for reading workshop, 
the teacher begins the extended block of time for reading by reading aloud to the 
students this modeled reading serves multiple purpose within the classroom. 
Fountas & Pinell (2006) stated that the teachers will be able to demonstrate text 
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selection, fluency and prosody when reading, and discuss deep meanings within, 
beyond, and about the text. 
Beers (2003) stated that students hear the teacher using phrased, fluent 
reading and discussions arround the text mirrors how the students can and should 
be thingking about texts as they read. Serafini (2006) claimed that this model 
provides strong teacher support in the scaffolding of reading instruction. This 
common time is also promotes a classroom community, poviding the students 
with a common text in which to discuss, question, and to enjoy. As the teacher is 
reading the text, the students are actively listening to the text and creating 
mental images of the text in their own minds. Teachers can discuss the text and 
delve into deep comprehension and meaning with the students. These 
discusssions and students’ mental images serve to support the students’ 
comprehension when they are reading independently. 
The students then gather together for a short, focussed minilesson centred 
on procedures, skill, reading strategy or tasks the teacher has determined 
necessary for students to know or do. Atwell (2007)claimed that this mini-lesson 
is a short 10-15 minute lesson provided by the teacher or more knowledgable 
other to provide students with information they need to know, understand, or be 
able to do. 
a) During the reading 
 Following the mini-lesson, student move into the workshop time. Atwell 
(2007) claimed that during this time the students are engaged in reading and 
writing workshop task, and the teacher is involved in listening to individuals or 
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small group read, conferencing with readers and taking anecdotal notes as to the 
strengths and the needs of readers based on or informal assesment the  text used 
during this workshop time are generally self-selected, and are written at the 
students independent reading or instructional levels. In other words, Fountas & 
Pinnell (1996) stated that the students are able to read and comprehend at least 
90% of the words indepedently or within context. Some teachers may have 
students reading self-selected text, while others may have assigned a partcular 
genre of study. Atwell (1998) stated that the main objective for the students at 
this time is to read and write about what they are reading, with an emphasis on 
the reading element.  
The primary objective of the teacher during workshop is to listen to 
students read and observe the students reading understanding and 
behaviors.Atwell (2007) stated that this reading time is an extended period for 
students to allow themselves to get as describes, into the zone of deep 
meaningful reading. Reutzel & Cooter (1991) claimed that this extended time for 
independent reading is the heart of the reading workshop This reading time 
allows students to become engaged with a text and practice their reading skills 
and strategies in a text of their choice. 
Based on the explanation above, the researcher concluded that during the 
mini lesson, students are directed to read the reading texts that have been 
provided by the teacher. After that, each leader or a member of each group came 
forward to expose the purpose of the text, moral value, and the contents of the 
text which read by each group. 
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b) After the Reading  
The last 10 to 15 minutes of the workshop is spent on summarizing the 
learning, and for student and teacher reflection. At the close of the lesson, the 
teacher can re-emphasize the mini-lesson, have students share about their text, 
clarify any misunderstanding. Robb (2000) claimed that also incorporates the use 
of a Reader’s Chair into this time. During Reader’s Chair, a few students are 
selected from the class to share their text, thoughts and ideas with the others in 
front of class. Robb (2000) stated thatSitting in a special chair reserved for the 
speaker, the reader,makes a brief presentation that can involve personal 
connections to the story, new informations and observations about the setting, 
characters, events, and illustrations. 
Based on the previous explanation, the researcher states that after all 
circuits or process of reading workshop is completed, each students should 
summarize the contents of the text that have been read.  
C. Some Concept of Reading 
1.  Definition of reading 
Reading is more than seeing words clearly, more then seeing 
pronouncing words clearly. According to Merill (1984:5) reading is one of the 
basic communicative skill, but it is a very complex process, it can be said 
that reading is process in which reader is to find information given by the 
writer in the written from. Reading is the process of deriving meaning from 
text. For the majority of readers, this process involves decoding written text. 
Some individuals require adaptations such as Braille or Auditorisation to 
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support the decoding process.Frederick cline (2006) stated that understanding 
text is determined by the purposes for reading, the context, the nature of the 
text, and the readers’ strategies and knowledge. 
According Dawson and Bamman in Asmirah (2009:14) stated that  
give a complete definition of reading as a process, made of thinking, a kind of 
real experience, a type of various experiencing, an aspect of communication 
and a tool of subject. As a mode of thinking, reading requires that the reader 
follows the line of though, which the author has expressed. As a real 
experience, readers are surrounded by reading that is an integral part of 
everybody experience. When we pick up a book or magazine and share the 
adventure of problem of fictions or real-life characters, reading becomes 
vicarious experiencing. 
The definition of reading here, dealing with this research is that 
reading is a complex activity, which has been variously described as a 
process. Reading is not only reading written symbols but also requires that 
the reader follows the line of thought which author has expressed, followed 
by recalling, reasoning, evaluating, imagining, organizing, applying, and 
problem solving process.  
2.  The Purpose of Reading 
According to Dalman in Andi Nurmasita (2009:20) the degree of 
desired comprehension will depend in part upon the purpose of the reader. 
One of the characteristics of the efficient reader is the extent to which he can 
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adjust the degree of his objective. There are some purposes of reading as 
follows; 
a. Reading to Find the Main Idea 
One of the most common reasons for reading is to get the general idea of 
a selection. Reading is of eviction usually done for this purpose.  
b. Reading to Answer Questions 
Reading to find the answer to one more questions is one of the common 
goals for reading in the elementary school. Even in high school and college and in 
life outside of school it often forms the purpose for reading. Answers are 
relatively easy to find when the questions are party couched in the exact words 
of the write. 
c. Reading to Summarize and Organize 
Andi Nurmasita (2009) stated that to make an adequate summary or to 
organize what has been read, it is not enough for the reader to know what the 
main idea is and what the significant details are. Reader must also be able to 
sense the relationship between the main points and the details as well as the 
interrelationship among the details. Furthermore, he often needs to know either 
how to make these relationships clear to others or how to record them for later 
reading. 
Based on the explanation above, one of the purposes of reading is to 
summarize the contents of the back story which read, so that readers know more 
about or understand the main ideas and key messages of the stories which read. 
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d. Reading Evaluate Critically 
Critical evaluation is not meant the attitude of suspecting every 
statement read of being false. The different skills of the reading are related to the 
ways of reading.Grellet(1981:4) said that proposed ways of reading as follows; 
1) Skimming: quickly running one’s eyes over a text to get the gist of it. 
2) Scanning: quickly going through a text to find a particular piece of 
information. 
3) Extensive reading: reading longer texts, usually for one’s own pleasure. 
This is a fluency activity, mainly involving global understanding. 
4) Intensive reading: reading shorter text, to extract specific information. 
This is more an accuracy activity involving reading for details. 
Based on the previous explanation , the researcher stated that once a 
reader finish reading the text which have been read, the students are required to 
re-evaluate the text have been read to avoid incorrect interpretation of the 
reading text or the opinions are considered unsuitable. 
3. Some Difficulties in Reading 
There are some difficulties in reading that frequently occur; 
a. Sub vocalization 
One undesirable habit that commonly happens is that the reader 
unconsciously forms words with the lips or in throat in reading. The habit of 
unconsciously forming words with the lips or in throat is called sub vocalizing. In 
reading this habit should be avoided or abandoned. In this case Brewton (1962: 
121) explain; Perhaps you Have some reading that are hold over from that habits 
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you formed when you first learned to read one such habit is quite common among 
adults is that of unconsciously forming words the lips or in the throat such a 
habit called Sub Vocalizing. 
b. Habit of regression  
Brewton (1962:122) claimed that also point out that another habit to 
avoid in reading is that going back over your track. Almost every one reads in 
this way that is by doing the habit of regression. When reading very difficult 
materials, the readers sometimes rereads and returns the passage, this habit is 
allowed. However, in ordinary reading this habit should not be so frequent 
because it can block reading and comprehension. In this following, the emphasize 
another habit to avoid is that of going back over tracks. Almost everyone is 
guilty of habit of regression to a degree. If you are reading very difficult 
materials, you from understanding what come next. But such a return should not 
be deliberate one and it should not be frequent in ordinary reading. Do not 
yourself jump back and close the thread of what you are reading if you keep 
reading the text sentences or paragraph may clear what is puzzling you. 
c. Word-by word reading 
 The reader who reads word by word may provide himself a handicap or 
read block to understand meaning rapidly and to speed his reading in this case 
relation. Let us deal with the following statements. 
The word by word reader is getting his information to slowly to occupy his 
mind. The slow reader can think much faster than can read too slowly. This 
thought wonder. Other ideas come in before long. Schell in Baka (1989: 27) 
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stated that, the reader is not concentrating on the meaning of what his eyes see 
because he is unable to keep his mind fully involved.  
Based on the statement above, it is obvious that word by word reading 
should be avoided if reading speed and comprehension are going to be achieved. 
This reading should be abandoned by the reader because this way of reading 
makes the reader slow to understand it makes them unable to speed up their 
reading rates. Consequently, the comprehension skills will not develop. 
d. Poor  concentration 
Concentration is very important in effective reading. The reader cannot 
submerge himself in the reading process if he has poor or less concentration in 
reading. Consequently, high reading speed and perfect comprehension cannot be 
realized well. Therefore, good and high concentration in reading is considerable 
needed. In this relation, Bakke comments that poor concentration makes the 
reader unable to speed up his reading rate and to get understand all meanings of 
the passage he is reading the case, he says: The effectiveness of every part of the 
modern reading technique is depend on the ability to submerge yourself 
completely on the reading process. Concentration is the secret you cannot get at 
your faster speed and still get all meanings unless you concentrate.  
The statements indicate that convention is needed. Of course good 
concentration is extremely needed in reading activity. That is way a reader 
should concentrate in reading. 
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4. Kinds of Reading 
There are three kinds of reading  Cook (1992); 
a. Reading aloud  
Reading aloud is very important device that cannot be over looked in 
achieving the goal because it is great aid in developing our habits to practice. In 
reading aloud the students will get experience in producing sound that should 
that should be practice as many times as possible.  
  A further classification about reading aloud is the division reading and 
individual reading. Cook (1992) stated that Reading in division is done with 
whole group. Reading aloud together usually imitating the teacher. The purpose 
of reading individually is to check pronunciation, intonation and speech rate of 
the students one by one. Besides checking pronunciation, reading individually 
stimulates the students’ ability to read. Moreover, reading individually helps 
teacher to find out who among his/her students has difficulty in reading. 
Based on the explanation above, reading aloud was very good to be taught to 
the students to train them accustomed in reading in public, to know the level of 
comprehension spelling and pronunciations. Reading aloud will also provide 
experience to students. 
b. Silent Reading 
Silent reading tends to reinforce the readers to find out the meaning of the 
words.  The kind of reading leads the readers to have better comprehension. 
Silent reading is skill to draw inferences and conclusion as well as to express a 
new idea on the basic of what is read. 
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c. Speed Reading  
This kind of reading is used to improve speed and comprehension in reading. 
This skill of speed reading must run side by side with the main purpose of 
reading that is comprehension. The rate of reading speed, however, depends on 
the kind of material. The rate of speed reading a story or narration will be 
different from the reading scientific material.  
5. The Reasons For Reading 
There are four reasons for reading Harmer (1987); 
a. Reading in Language Learning 
Reading is an exercise dominated by the eyes and the brain. The eyes receive 
message and brain then has to work out the significance of these message. 
b. Reading for language learning 
In real life people generally read something because they want to and they 
have a purpose, which is more fundamental than involved in some language 
learning tasks seem only to be asking about details at language. People read to 
language because they have a desire to do so and a purpose to achieve. 
c. Reading for information 
In most cases, reading for information is relevant to current study of the 
reader to find out information,to reduce their uncertainties. 
d. Reading for pleasure 
Reading for pleasure is done without other people’s but according to an 
individual reader’s. 
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D. Reading Comprehension  
1. Definition of Reading Comprehension 
According to Kustaryo (1988) stated that reading comprehension is 
understanding what has been read, it is an active thinking process that 
process that depends not only on comprehension skill but also the students 
experiences and prior knowledge comprehension in involves understanding 
the vocabulary, seine in relationship among words and concept, organizing 
ideas, recognizing author purpose, making judgment  and evaluating. From 
this point of view, we can say that in reading comprehension there are some 
factors that can influences the students to understanding the reading material 
quickly such as mastery of vocabulary, and it is very important for the 
students, to make them understand with the reading material by they have 
read because without understand it, they can not catch and identify the ideas 
of the writer. 
Turner (1998) said thatreading comprehension involves taking 
meaning from a text in order to obtain meaning. Based on the content above, 
the researcher can conclude that reading comprehension is the ability to drive 
meaning from the reading materials have read. Without comprehending the 
students do no really read. 
2. Levels Of Reading Comprehension 
According to Kandarus in Ayu Afrilya (2012) there are three levels of 
comprehension namely; 
 
 
 
22 
 
a. The first level, literal comprehension is the most obvious comprehension. It 
involves surface meaning. At this level, teacher can ask students to find 
information and ideas that are explicitly stated in the text. In addition, it is 
also appropriate to test vocabulary. Being able to read for literal meanings of 
stated ideas in influenced by one’s mastery of word meaning. 
b. The second level is interactive or inferential comprehension. At this level, 
students go beyond what is said and read on deeper meaning. They must be 
able to read critically and analyze carefully what they have read. Students 
need to be able to see relationship among ideas.   
c. Finally, the third level comprehension is critical reading or applied reading 
where the ideas and information is evaluated. Critical evaluation occurs only 
after our students have understood the ideas and information that writer has 
presented. At this level, student can be tasted on the following skills; 
1) The ability to differentiate between facts and opinions 
2) The ability to recognize persuasive statements 
3) The ability to judge the accuracy of the information give in the text 
Although comprehension takes place at several levels, mastery at any one 
level is not a prerequisite to comprehension at another level. Furthermore, the 
reading skill for each level or strand cut across age, they are relevant to young 
readers in primary school, secondary school students’ right up to students at 
tertiary level. Teacher also need keep in mind that the three levels are not 
distinct. Dividing comprehension into literal, inferential, and critical stand is 
only intended as a guided for teachers when preparing reading assessments. 
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3. The process of Reading Comprehension 
Davied and Whitney in srywinarti (2016) stated that there are three vital 
processes involved in reading comprehension, as follows; 
a. Previewing – scanning, searching, reading bits (heading, illustrations, 
paragraphs openers) and setting up some expectation. 
b. Predicting: making guesses which are informed these expectation, knowledge 
of the subject, the writer, the type or time of writing, of the likely concepts, 
contents or conventions. 
c. Checking: confirming, enhancing or extending predictions or pre-knowledge 
by using features within the text or resources outside it. 
The process above must be done orderly since its aim to make students better 
guesses. The work is directed at setting up situation where students work 
closely as individuals or together in teaching out meaning, by guessing from 
immediate context, wider context, part of speech or part of words. For that case, 
the students are given tasks which encourage them to confirm or to revise their 
guesses by checking against context probability, linguistic possibility, writer’s 
attitude or intent, and know discourse convention. They are also introduced to 
study skill related to make a text manageable for them by breaking up devices 
such as blocking, underlining, note making and use of addition references 
material. 
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Input 
The use of reading 
workshop to improve 
reading comprehension. 
 
Process 
Experimental Class’ 
teaching 
 
Output 
Students achievement 
Reading 
Process 
Control Class’ 
teaching 
 
G. Theoretical Framework 
The theoretical framework underlying this research gives in following 
Figure 1 Theoretical Framework 
 
 
 
 
 
 
 
 
 
 
 
Input on this research refers to method used in both of experimental and 
control class. Experimental Class was a group or subject who received a 
treatment by using Reading Workshop on teaching students’ reading 
comprehension. Reading Workshop is a model of learning by using a reading 
workshop and than read aloud the narrative story in front of class by alone 
among group members. While, control class was a comparison group who 
received a treatment by using Conventional method. Output refers to student’s 
 
 
 
25 
 
reading mastery after using Reading Workshop. Output refers to student’s 
reading mastery after using Reading Workshop and Conventional Method. 
H. Hypothesis 
1. Statistic Hypothesis 
Based on the research focus, the researcher put forward the hypothesis, 
namely: 
a. Null hypothesis (H0) = 
- There was no significant difference of the students’ reading in 
experimental and control group. 
b. Alternative hypothesis (H1) = 
- There was a significant difference of the students’ reading in 
experimental and control group.  
2. Research Hypothesis 
It means the null hypothesis H0 is rejected and alternative hypothesis H1 
is accepted because t-test higher than t-table (5.383 0.05). 
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CHAPTER III 
RESEARCH METHOD 
This chapter presents the research method, research design, andresearch 
variable, population and sample, researchinstrument, data collecting 
procedureand data analysis technique. 
A. Research Method  
1. Research Design 
According to Arikunto (2006:86) the design of this research was quasi 
experimental design in which two groups of students were involved. They 
were experimental and controlled groups. The pre-test was administered 
before the treatment and the pos-ttest was done after the treatment to measure 
the treatment effect. 
The design is as follow: 
Figure 2 Research Design 
Experimental Class 
Control Class 
01                                 X                              02 
01                                                                   02 
       (Tuckman, B.W. 1990: 160) 
Where: 
01 = pre-test for experimental group 
02 = post-test for experimental group 
03 = pre-test for control group 
04 = post-test for control group 
 
 
 
27 
 
X  = treatment 
2. Research Variables 
According to Arikunto (2013) the kinds of variable that correlated with the 
research design consist of two variables; independent and dependent variable. 
a. Independent variable 
Independent variable is a variable that influenced another variable to achieve 
what is expected by researcher. In this research, the independent variable was the 
use of reading workshop. 
b. Dependent variable 
Dependent variable is the result that expected through implement of the 
independent variable. The dependent variable that observed in this research was 
students’ reading comprehension ability. 
B. Population and Sample 
1. Population 
According to Muhammad Tiro (2011) stated that population as the whole 
certain aspect of characteristic, phenomenon, or concept that becomes a 
limelight. The population of the research was the Second Grade Of Madrasah 
Aliyah Madani Alauddin year of 2015/2016. The population consists of two 
classes, they were XI IPA 1 which consist of 34 students and XI IPA 2 which 
consists of 34 students. The totals of number population were 68 students. 
2. Sample 
According to Tiro (2011) stated that sample is a given by number of data 
or observation in sample itself. The strategy used by researcher in taking 
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sample in this research was purposive sampling technique. According to 
Sugiyono (2014) it was the way to determine sample by certain judgment. In 
this research, the researcher chooses both of the classes, where XI IPA 1 as 
the experimental class because the average value of students under 
assessment standards, while XI IPA 2 as the control classes because the 
average value of their students better. They were XI IPA 1 as the 
experimental classes which are containing of 34 students and XI IPA 2 the 
control class have 34 students. 
C. Research Instrument 
The instrument of the research was test which has purpose to figure out the 
number of students’ reading comprehension. Types of test used in this research 
were narrative story and multiple choices. Multiple choice consisted25 of 
questions.The test was given through pre-test and post-test.A matter was given 
only in the form of narrative text reading and answers the questions given. 
D. Data Collecting Procedure  
The procedure of collecting data was described as follow: 
1. Pre-test 
In the first meeting, the researcher gave pre-test to the students before 
doing the treatment, which was aimed to know their basic knowledge about 
reading. 
The stages in giving pre-test to the students: 
a) The researcher asked  the students to pay attention. 
b) The researcher explained about the purposes of this research. 
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c) The researcher explained the instrument that given to the students. 
d) The researcher asked the students to do the test. 
2. Treatment 
After giving the pre-test, the researcher used Reading Workshop in the 
experimental class. After the pre-test researcher will teach the students for 8 
meetings to both of class. 
a. Students will be given motivation before starting the materials. 
b. The researcher will give some explanation about the learning process. 
c. The researcher will told what reading is. 
d. The researcher will ask the students’ to introduce their self. 
e. The researcher will give reading material and ask them to answer the question 
were prepared by the researcher by using Reading Workshop.  
In the controlled class, the students were not taught using the Reading 
Workshop. They were taught using Conventional Method. The number of 
meeting of this controlled class was same in experimental class. 
3. Post-test 
Post-test willbe given after treatment was done the experimental class and 
control class aimed to measure whether the use of reading  workshop was 
effective in teaching  the students’ reading comprehension ability of the second 
grade students of Madrasah Aliyah Madani Alauddin. The purpose was to know 
the Students’ achievement in reading comprehension after applying reading 
workshop. Type of the post-test was multiple choices. 
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The stages in giving post-test to the students: 
a. The researcher told the students that we would conduct a test, namely post 
test. 
b. The researcher explained about what they had to do in this test. 
c. The students began to do the test. 
E. Data Analysis Technique 
To analyze the data, the researcher applied some steps; 
1. The formula used in scoring the students’ correct answers was 
            
             
           
      
(Brown, 2014: 62) 
2. The scale used in classifying the students’ score were 
 
No Scale 
 
Classification 
1 91 – 100 
Excellent 
2 81 – 90 
Very Good 
3 71 – 80 
Good 
4 61 – 70 
Fairly Good 
5 51– 60 
Fair 
6 41– 50 
Poor 
7 0 to 40 
Very Poor 
       (Adapted from Wayan N & P.P.N Sunartama, 1986:80) 
3. The formula used in computing the mean score of the students was 
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X
N
X
  
Where: 
X  = Mean score 
  ∑  = Some of all score  
N = Total number of students 
 (Tiro, 2011: 120) 
4. The formula used in calculating the standard deviation was 
   √
∑  
 
   
, where SS= ∑   
 ∑   
 
 
Where: 
SD  =  standard deviation  
SS  =  the sum of square 
N  =  total number of the subjects 
∑   = the sum of all square; each score is squared and all the 
squares are added up 
 ∑    = the square of the sum; all the scores are added up and the 
sum is squar 
 (Tiro, 2011: 120) 
5. The formula used in finding out the differences between students’ score 
in pre-test and in post-test was: 
   
 ̅   ̅ 
√(
       
       
) (
 
  
 
 
  
)
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Where:   
t = test of significance 
 ̅1 = mean score of experimental group 
 ̅2 = mean score of controlled group 
SS1 = sum square of experimental group 
SS2 = sum square of controlled group 
n1 = number of students of experimental group 
n2 = number of students of cotrolled group 
(Tiro, 2011) 
6. The result of the T-test were compared with the T-table to see if there 
was a significant difference between the experimental class and 
controlled class on the other hand, the experiment was effective or not.  
T-table >T-test= Not effective  
T-table <T-test= Effective 
                                                                   (Subana in Irmayasari, 2013: 32) 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
This chapter particularly presents the findings of the research which are 
presented as data description, and the discussion of the findings reveals argument 
and further interpretation of the findings. In this chapter, the resercher analyzed 
the data consisting of the result of pre-test and post-test either in experimental 
class or control class. 
A. Findings  
The finding of this research deals with the frequency and the rate percentage 
of the students’ score, the mean score of experimental and controlled class, the 
standard deviation of experimental and controlled class, the t- test value and the 
hypothesis testing. These findings are described as follow; 
1. The frequency and the rate percentage 
a. The frequency and the rate percentage of pre-test in experimental class and 
controlled class. 
Table 1 
Frequency and Rate Percentage of Pre-test in 
Experimental Class 
No. Classification Score Frequency Percentage 
1. 
2. 
3 
4. 
5. 
Excellent 
Very Good 
Good 
Fairly good 
Fair 
9.1 – 10 
8.1 – 9.0 
7.1 – 8.0 
6.1 – 7.0 
5.1 – 6.0 
- 
- 
- 
3 
12 
0 % 
0 % 
0 % 
10% 
35 % 
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6. 
7. 
Poor 
Very Poor 
4.1 – 5.0 
0 – 4.0 
19 
- 
55 % 
0% 
Total 34 100  % 
 
Table 1 above showed that the rate percentage of score of experimental 
class in pre-test from 34 students, this table showed a very low score. None of 
the students obtained excellent, very good and good score. There only 3 (10%) 
student got fairly good score, 12 (36 %) students got fairy score, 19 (45 %) 
students got poor score and no students got very poor score.Its means that the 
result of this test was very low, the percentage show that some students obtained 
fairly good, fair, and poor score. 
Table 2 
Frequency and Rate Percentage of Pre-test in 
Controlled Class 
No. Classification Score Frequency Percentage 
1. 
2. 
3 
4. 
5. 
6. 
7. 
Excellent 
Very Good 
Good 
Fairly good 
Fairly 
Poor 
Very Poor 
9.1 – 10 
8.1 – 9.0 
7.1 – 8.0 
6.1 – 7.0 
5.1 – 6.0 
4.1 – 5.0 
0 – 4.0 
- 
- 
- 
4 
17 
12 
1 
0 % 
0 % 
0 % 
11 % 
50 % 
35 % 
4 % 
Total 34 100  % 
 
Table 2 above showed the rate percentage of the score of controlled class 
in pre-test from 34 students, none of the students got excellent, very good, good 
score and only 4 (20%) of them got fairly good score. There were 7 (35 %) 
students got fairly score, 17 (45 %). There were 12 (30%) students got poor score 
and 1 (5%) students got very poor score. This indicates that the rate percentage 
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of score controlled class in pre-test was low.Its means that the result of this test 
was very low, the percentage show that some students obtained fairly good, fair, 
poor and very poor score. 
b. The classification and the rate percentage of post-test in experimental class 
and controlled class. 
Table 3 
Frequency and Rate Percentage of Post-test in  
Experimental Class 
No. Classification Score Frequency Percentage 
1. 
2. 
3 
4. 
5. 
6. 
7. 
Excellent 
Very Good 
Good 
Fairly good 
Fairly 
Poor 
Very Poor 
9.1 – 10 
8.1 – 9.0 
7.1 – 8.0 
6.1 – 7.0 
5.1 – 6.0 
4.1 – 5.0 
0 – 4.0 
- 
2 
6 
20 
6 
- 
- 
0 % 
5 % 
10 % 
50 % 
35 % 
% 
0 % 
Total 34 100  % 
 
While the rate percentage of the score of experimental class in post-test from 
34 students as table 3 above showed, there were no students got excellent score, 
2 (10 %) students got very good score, 6 (12 %) students got good score, 20 (56 
%) students got fairly good score, 6(12 %) student got fairly score and no one of 
the students got poor and very poor score.Its means that the result of this test 
was good, the percentage show that some students obtained fairly, fairly good, 
good and very good score. 
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Based on the result above, it can be concluded that the rate percentage in 
post-test was higher than the rate percentage in pre-test. None of the students 
got excellent in both pre-test and post-test but the score increase significantly in 
post-test where there were 2 and 6 students got very good and good respectively. 
There were also 12 students got score among 7.5 till 5.6 and there was no one got 
poor and very poor score in post-test. 
Table 4 
Frequency and Rate Percentage of Post-test in  
Controlled Class 
No. Classification Score Frequency Percentage 
1. 
2. 
3 
4. 
5. 
6. 
7. 
Excellent 
Very Good 
Good 
Fairly good 
Fairly 
Poor 
Very Poor 
9.1 – 10 
8.1 – 9.0 
7.1 – 8.0 
6.1 – 7.0 
5.1 – 6.0 
4.1 – 5.0 
0 – 4.0 
- 
2 
1 
4 
7 
18 
2 
0 % 
5 % 
2% 
11% 
25% 
52% 
5 % 
Total 34 100  % 
While, the rate percentage or the score of controlled class in post-test 
from 34 students as table 4 shows, none of the students got excellent, there were 
2 (10%) students got very good score, there were 1 (5%) students got good score 
and  4 (20%) got fairly good score. There were 7 (25 %) students got fairly score, 
18 (30 %) students got poor score and 2 (10%) students got very poor score.Its 
means that the result of this test was fair, the percentage show that some 
students obtained good, fairly good, fairly, poor and very poor score 
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Based on the table 3 and 4, it can be concluded that the rate percentage in 
post-test was greater than the rate percentage in pre-test but not too significant. 
 
2. Mean score  
a. Experimental Class 
Table 5 
The mean score of experimental class 
Class 
Mean Score 
Pre-test Post-test 
Experimental 54.5 71.67 
 
The table 5above shows that, the mean score of the experimental class in 
pre-test and post-test. The mean score of experimental class in pre-test was 54.5 
which classified as poor and post-test was 71.67 which classified as good. It 
means that there was an improvement value between pre-test and post-test in 
experimental class. 
b. Controlled Class 
Table 6 
The mean score of controlled class 
Class 
Mean Score 
Pre-test Post-test 
Controlled 56.17 56.5 
The table 6above shows that, the mean score of the experimental class in 
pre-test and post-test. The mean score of experimental class in pre-test was 
56.17which classified as poor and post-test was 56.5 which classified as poor. It 
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means that there was no an improvement value between pre-test and post-test in 
control class. 
c. Significant different of mean score between Experimental Class and 
Controlled Class 
 
Table 7 
Gain Score of Mean Score  
Class 
Mean Score 
Gain Score 
Pre-test Post-test 
Experimental 54.5 71.67 17.17 
Controlled 56.17 56.5 0.33 
The table 7above shows that, the gain score of the experimental and 
controlled class  in pre-test and post-test. The gain score of experimental class 
was 17.17 and controlled class was 0.33. It means that the gain score of mean 
score in experimental class is higher than controlled class. 
3. Standard deviation of Experimental and Controlled Class 
Table 8 
Standard Deviation 
Class 
Standard Deviation 
Pre-test Post-test 
Experimental 16.75 21.50 
Controlled 18.15 18.22 
The table 8above shows that, the standard deviation of the experimental 
and controlled class  in pre-test and post-test. The standard deviation of 
experimental class in pre-test was 16.75and post-test was 21.50, while the 
controlled class in pre-test was 18.15 and post-test was 18.22. 
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4. Hypothesis Testing 
Table 9 
The Distribution of the Value of t-test 
and t-table in Post-test 
Variable t-test value t-table value 
Post-test 5.383 2.000 
 
Table 9 shows the result of test of significance testing. For the level of 
significance (p) 0, 05 and the degree of freedom (df) (N1 + N2)-2 = (34 + 34) – 2 = 
66, shows that the value of the T-test was higher than T-table. The result of the 
test clearly shows that there was a significant difference between the students’ 
score in the Experimental and Controlled class after the treatment ofreading 
workshop. It indicated that the Reading Workshopwas quite effective in 
improving students’ reading ability. It means H0 was rejected and H1 was 
accepted because the T-test was higher than T-table (5.383  2.000). Hence, the 
hypothesis of the research was accepted.  
 
B. Discussion 
Reading Workshop is a suitable media applied in the classroom in teaching 
reading. This strategy helps the students to improve their reading ability. In this 
study, several things have been inferred logically. First, for both classes, they 
were inclined to have similar problem;they were shy and difficult in reading. For 
example, when they were conducting a pre-test, most of them did not want to 
read and most of them could not answer the test or did not answer the test. 
Second, subjects in Experimental class showed their big desire in learning 
process. For instance, they were active to give questions; they were also active to 
practice their reading with their class mates even though that their pronunciation 
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were not that good. Third, after applying the Reading Workshop Strategy in 
Experimental class showed their improvement in reading. Most of them are in 
Good and fair even though there was still one student are a part of Poor.  
Analysis of the mean score gap in the post-test between the Experimental 
and controlled ensures if Reading Workshop is more effective. The mean score of 
the Experimental class was 71.67 and 56.5for Controlled class. The explanation 
of the gap between the two classes indicates that the Experimental class shows 
high increasing than the Controlled class while the Controlled class scores were 
decreased. Seeing the result discussed above,the researcher concluded that using 
Reading Workshop can improve the students’ reading comprehension 
ability.This was in line with this research is Nursaid Awalia Amir (2014) who 
stated that the teaching reading comprehension. Through Effectiveness Of Using 
Herringbone Technique in Improving the Second Year Reading Comprehension 
at Junior High School 3 Bungoro. She found that the use of Herringbone 
Techniquewas effective to increase the students’ reading comprehension. During 
in her research, she concluded that the use of Herringbone Technique could 
improve the students reading comprehension. 
This result also strengthened by Sulyanti (2014) who stated that LC 
(Literature Circle)could be used to improve the students’ reading ability because 
they can encourage the students in learning reading. It means the emotional 
response of the students takes place. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter presents the conclusions as well as few suggestions of this 
study. Suggestions are taken based on findings and conclusions obtained in this 
research.  
A. Conclusion 
 Based on the result of the data analysis, research findings, and discussion 
in the previous chapter, the researcher concluded that the use ofReading 
Workshopis effective in teaching reading at the second grade students of 
Madrasah Aliyah Madani Alauddin. Reading Workshop can enhance the students’ 
reading comprehension. The students’ reading comprehension before given the 
treatment by using Reading Workshop was very low score. It was different from 
the students’ reading ability after applyingReading Workshop. This can be seen 
from the increasing score in post-test (71.67) and pre-test (54.5) in experimental 
class, while the control class in post-test (56.5) and pre-test (56.17). This proved 
that by applying the reading workshop in learning activity gave contribution to the 
students and it was more effective in teaching reading comprehension. 
The enhancement can be seen through the statistical analysis that T-test 
value (5.383) wasgreater than T-table value (2.000). Reading Workshopas a 
teaching strategy was enough effective in enhancing the students’reading 
comprehension in Madrasah Aliyah Madani Alauddin. 
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B. Suggestion 
In relation to the conclusion above, the researcher would like to suggest 
the following points: 
1. For the Teachers 
The English teacher must be creative and give motivation when teacher 
transfer the knowledge of English to the students so they can easily receive and 
understand the materials. Third, it will be better if English teacher finds out the 
appropriate and interesting technique related to the material. Besides, to give 
contribution to English teacher that teaching reading using Reading workshop is 
more interesting. 
2. For Students 
The use of Reading workshop will help the students to participate 
individually in process of reading. So the students can improve their achievement 
in reading. 
3. For the Next Researcher 
The researcher may suggest the next researcher to conduct further study 
that can enhance this research because this research actually can be broaden and 
extended to other subject and also in different setting.  
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APPENDIX I 
Result of the Students’ Pre-test and post-test in Experimental Group 
 
 
Number of 
Respondents 
 
 
Pre-test 
 
Post-test 
 
 
X 
 
 
X2
2
 
 
X 
 
X2
2
 
AHD 60 3600 75 5329 
ASK 
 
46 
2116 
86 
7396 
AIN 53 2809 80 6400 
AYN 53 2809 80 6400 
AIG 46 2116 80 6400 
AAD 53 2809 75 5625 
AFQ 53 2809 66 4356 
APJ 53 2809 75 5625 
AFAN 46 2116 75 5625 
AFAA 53 2809 66 4356 
ARK 60 3600 60 3600 
A.HH.B 46 2116 73 5329 
M.BL 46 2116 60 3600 
M.ATPM 40 
1600 73 
5329 
 
SMR 46 
2116 60 3600 
AIS 53 
2809 
66 
4356 
APA 60 
3600 73 
5329 
 
 
 
ATF 
60 3600 80 6400 
FAH 46 
2116 
60 
 3600 
ILH 60 
3600 73 5329 
JMN 53 2809 66 4356 
KRN 53 
2809 
66 
 4356 
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MTH 
 
46 
 
2116 60 3600 
NAA 
 
46 2116 73 5329 
NHN 66 4356 86 7396 
NAA 60 3600 66 4356 
NAA 69 4761 80 6400 
NAA 70 4900 81 6561 
NWA 59 3481 73 5329 
NHN 59 3481 74 5476 
RMW 61 3721 69 4761 
ACN 58 3364 66 4356 
ANZ 60 3600 70 4900 
ASN 60 3600 71 5041 
∑  
 
1853 102789 2437 
 
176201 
 
Average 
 
54.5  71.67  
 
Where:    
Ʃ   : Sum of each datum  
Average  : Mean score 
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APPENDIX II 
Result of the Students’ Pre-test and post-test in Controlled Group 
 
 
Number of 
Respondents 
 
 
Pre-test 
 
Post-test 
 
 
X 
 
 
X2
2 
 
X 
 
 
X2
2
 
ADN 60 3600 
 60 
3600 
AFM 58 3364 50 2500 
ASN 53 2809 50 2500 
MFMP 56 3136 49 2401 
MHA 49 
2401 
 49 
2401 
 
MAA 59 
3481 
59 
 
3481 
 
MKA 57 
3249 
40 
 
1600 
 
MIW 53 
2809 
60 
 
3600 
 
MAA 48 
2304 
73 
 
5329 
 
MHS 56 3136 
 
53 
 
2809 
 
MZS 67 
4489 
67 
 
4489 
 
NMW 47 
2209 
80 
 
6400 
 
NRN 46 
2116 
53 
 
2809 
 
NKI 44 
1936 
60 
 
3600 
 
SFT 46 
2116 
53 
 
2809 
 
AAM 53 
2809 
73 
 
5329 
 
NAS 60 
3600 
86 
 
7396 
 
 
 
 
50 
 
NFB 60 
3600 
49 
 
2401 
 
NNH 46 2116 48 2304 
NST 60 
3600 
53 
 
2809 
 
PRM 57 
3249 
45 
 
2025 
 
 
SMJ 
53 
2809 
46 
 
2116 
 
SAR 
 
53 
 2809 40 
1600 
SIP 49 2401 86 7396 
 
SNH 
66 
4356 46 
 
 
2116 
TNW 60 3600 60 3600 
UNK 69 
4761 
46 
 
2116 
USH 70 
4900 
46 
 
2116 
WANI 59 
3481 
53 
 
2809 
WDC 58 
3364 
66 
 
4356 
NRA 61 3721 60 3600 
MRN 58 3364 53 2809 
MTZ 60 3600 60 3600 
AMS 59 3481 49 2401 
∑  
 
1910 108776 
 
1921 
113227 
Average 
 
56.17  56.5  
 
Where:     
Ʃ   : Sum of each datum 
     Average  : Mean score 
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APPENDIX III 
The Mean Score of Experimental Class and Controlled Class 
A. Experimental Class 
1. Pre-test 2.  Post-test 
N
X
1

  
N
X
1

  
34
1853
1   
34
2437
1   
5.541 
 
67.711    
B. Controlled Class 
1. Pre-test 2.  Post-test 
N
X
2

  
N
X
2

  
34
1910
2   
34
1921
2 
 
17.562   5.562    
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APPENDIX IV 
Standard Deviation of Experimental Class and Controlled Class 
A. Experimental Class 
1.  Pre-test 2.  Post-test 
1n
SS
SD 1

  
1
1


n
SS
SD  
Where: SS1 = 
 22
1
n

  Where: SS2 = 
 222
2
n

  
 SS1 = 
  2
34
1853
102789   SS2 = 
 2
34
2437
176201  
 SS1 = 
34
09.34336
102789   SS2 = 
34
69.59389
176201  
SS1 = 85.10098102789  SS2= 559,675.174176201  
 SS1 = 92690.15  SS2 =  15254.41 
1
1


n
SS
SD   
1
1


n
SS
SD
 
134
15.92690

SD   
134
15254.41

SD  
33
15.92690
SD   
33
15254.41
SD  
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92.28087SD   48.2548.462SD  
      SD = 16.75  SD = 21.50 
B. Controlled Class 
1.  Pre-test 2.  Post-test 
1
1


n
SS
SD  
1n
SS
SD 2

  
Where: SS1 = 
 22
1
n

  Where: SS2 = 
 22
1
n

  
 SS1 = 
  2
34
1910
108776   SS2 = 
  2
34
1921
113227   
 SS1 = 
34
3648100
108776   SS2 = 
34
3690241
113227  
 SS1 = 059,297.10108776   SS2= 07.36902113227  
 SS1 = 10866.87  SS2 = 10953.69 
1
1


n
SS
SD   
1n
SS
SD 2


 
134
87.10866

SD   
134
69.10953

SD  
33
87.10866
SD   
33
69.10953
SD  
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299.329SD    92.331SD  
SD = 18.15   SD = 18.22
 
The Significance Different 
67.711 X  SS1 = 15254.41 
5.562 X  SS2 = 10953.69 
1. t-Test 
t =















2121
21
21
11
2 nnnn
SSSS
 
t =















34
1
34
1
23434
69.1095341.15254
5.5667.71
 
t =













68
2
66
81.2620
5.5667.71
 
t =
  02.009242424.397
17.15
 
t =
9418484848.7
17.15
 
t =
81812.2
17.15
 
tHitung =5.383 
 
 
 
 
55 
 
2. t-Table 
For level of significance (D) = 0.05 
Degree of freedom (df) = (N1 + N2)-2 = (34+ 34) – 2 = 66 
t – Table = 2.000 
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APPENDIX V 
Distribution of t –Table 
df 
  
Level of Significance for two-tailed test 
0,5 0,2 0,1 0,05 0,02 0,01 
Level of Significance for one-tailed test 
0,25 0,1 0 0,025 0,01 0.005 
1 1,000 3,078 6,314 12,706 31,821 63,657 
2 0,816 1,886 2,920 4,303 6,965 9,926 
3 0,765 1,638 2,353 3,183 4,541 5,841 
4 0,741 1,533 2,132 2,776 3,747 4,604 
5 0,727 1,476 2,015 2,571 3,365 4,032 
6 0,718 1,440 1,943 2,447 2,143 3,707 
7 0,711 1,451 1,895 2,365 2,998 3,499 
8 0,706 1,397 1,860 2,306 2,896 3,355 
9 0,703 1,383 1,833 2,262 2,821 3,250 
10 0,700 1,372 1,812 2,226 2,764 3,169 
11 0,697 1,363 1,769 2,201 2,718 3,106 
12 0,695 1,356 1,782 2,179 2,681 3,055 
13 0,694 1,350 1,771 2,160 2,650 3,120 
14 0,692 1,345 1,761 2,143 2,624 2,977 
15 0,691 1,341 1,753 2,331 2,604 2,947 
16 0,690 1,337 1,746 2,120 2,583 2,921 
17 0,689 1,333 1,740 2,110 2,567 2,898 
18 0,688 1,330 1,734 2,101 2,552 2,878 
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19 0,688 1,328 1,729 2,093 2,539 2,861 
20 0,687 1,325 1,725 2,086 2,528 2,845 
21 0,686 1,323 1,721 2,080 2,518 2,831 
22 0,686 1,321 1,717 2,074 2,505 2,819 
23 0,685 1,319 1,714 2,690 2,500 2,807 
24 0,685 1,318 1,711 2,640 2,492 2,797 
25 0,684 1,316 1,708 2,060 2,485 2,787 
26 0,684 1,315 1,706 2,056 2,479 2,779 
27 0,684 1,314 1,703 2,052 2,473 2,771 
28 0,683 1,313 1,701 2,048 2,467 2,763 
29 0,683 1,311 1,699 2,045 2,462 2,756 
30 0,683 1,310 1,697 2,042 2,457 2,750 
40 0,681 1,303 1,684 2,021 2,423 2,704 
60 0,679 1,296 1,671 2,000 2,390 2,660 
120 0,677 1,289 1,658 2,890 2,358 2,617 
 0,674 1,282 1,645 1,960 2,326 2,576 
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APPENDIX VI 
Instrument 
1. INSTRUMENT OF PRE-TEST  
A. Information 
1. The purpose of this research is to know whether reading workshop 
strategy is effective to improve the students’ reading comprehension 
strategy at the second grade ofMadrasah Aliyah Madani Pao-Pao. 
2. The result of this research will not influence your grade that becomes 
as the research subject. 
3. For your participation and your cooperation, the researcher expresses 
a lot of thanks to you all. 
4. Read the following caution and answer question.  
 
Name : 
Class : 
Choose the correct answer by crossing a, b, c or d on your answer sheet. 
Read the text to answer the question 1 – 10! 
The Careless Girl 
 
       Once upon a time there was a king who had three daughters. Because they 
were good and beautiful he loved them all sincerely. He did not know which 
one he should appoint as queen. 
       As his birthday approached he summoned his daughters and said to them, 
"My dear children, I love all three of you sincerely, and for a long time have 
not known which one of you I should name to be the heir to my throne. But I 
have now decided that the one of you shall become queen who brings to me a 
birthday present that is most necessary in human life. Go and make your plans 
accordingly and with utmost diligence." 
       The old king's birthday arrived, and the two oldest daughters brought him 
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presents that were very necessary, but at the same time extremely expensive. 
However, the youngest daughter brought him nothing more than a little pile 
of salt in a decorated container. When the king saw her present, he became 
very angry, and he drove his daughter out of the castle, forbidding her ever 
again to let herself be seen by him. 
       With deep sorrow the rejected daughter went out into the unknown world, 
comforted only by her faith in her own good sense. After walking a good 
while she came to an inn. There she found a female innkeeper who thoroughly 
understood cooking. She entered an apprenticeship with her and soon 
exceeded even the innkeeper in the art of cooking. 
       News spread far and wide of the excellent cook in this inn, and everyone 
who came this way and who still had a few kreuzers left in his pocket stopped 
to be served a roast or something even more elegant. 
      The king heard of the cook's reputation, and he hired her as court cook. 
Now it came to pass that the oldest princess was getting married, and the 
famous cook was assigned the preparation of the wedding feast, with no 
expenses to be spared. 
      Thus on the wedding day one elegant dish after the other was served until 
the table almost cracked. Everything was excellently prepared, and everyone 
praised the cook. Finally the king's favorite dish arrived. Quickly taking a 
spoon he tasted it. "This has not been salted!" he cried out angrily. "Have the 
cook brought before me!" 
      They quickly ran for the cook, who entered the hall undaunted. 
"Why did you forget to salt my favorite dish, you careless girl?" snapped the 
king at her. 
The cook answered, "You drove away your youngest daughter because she 
thought that salt was so necessary. Perhaps you can now see that your child 
was not so wrong." 
     When the king heard these words he recognized his daughter, begged her 
for forgiveness, asked her to be seated at his side, and accepted her once again 
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as his dear child. Then the wedding became doubly joyful. 
      The king lived happily with his children for many years thereafter. 
Taken from: Fables: Aesop 
George Fyler Townsend (Editor) 
http://etext.lib.virginia.edu/modeng/modeng0.browse.html 
 
1. What are oldest daughters brought him? 
A. Presents     
B. Doll 
C. Car     
D. Food 
2. What is the present? 
A. a little pile of sugar   
B. a little pile of salt 
C. a little pile of rice 
D. a little pile of corn 
3. Why did the King ask his daughters to bring him a birthday present that 
was the most necessary thing in human life? 
A. To show that he was the most powerful man in the kingdom. 
B. To see who loved him most. 
C. To decide who would be his cook. 
D. To decide who would marry with the prince. 
4. The text is about… 
A. the story of the pile of the salt 
B. the dory of the pile of the sugar 
C. the dory of the pile of the famous cook 
D. the story of the married 
5. What is the Indonesian equivalent of word gift? 
A. Perkawinan     C. Kado 
B. Kalung      D. Bunga 
6. The word “they” in paragraph ne are refers to? 
A. The three brothers    C. The king 
B. The three daughters    D. In an inn. 
7. Why did the King ask the famous cook to prepare the wedding fest? 
A. Because the King knew that it was his daughter. 
B. Because people believed that she was the best cook in the kingdom. 
C. Because she applied for the position of King's cook. 
D. Because the King wanted to prove that salt was not so importance. 
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8. Who was getting married? 
A. The oldest daughter 
B. he middle daughter 
C. The youngest daughter 
D. By serving very sweet dishes. 
9. The Indonesian equivalent of the word "salted" in paragraph 6 is … 
A. garam     C. manis 
B. asin      D. asam 
10. The word "undaunted" in paragraph 8 is contradictory in meaning to … 
A. curious      C. confused 
B. fearless      D. afraid 
 
Read the text to answer the question 11 – 20! 
 
Legend of Lake Batur 
 
A long time ago, there lived on island of Bali a giant like creature named 
Kbo Iwo. The people of Bali used to say that Kbo Iwo was everything, a 
destroyer as well as a creator. People thought he was build great temples, 
enormous structures and huge irrigation work, but they also knew that he 
could destroy them all afterwards. Kbo Iwo did not ask money in return for 
the work he did. He was satisfied with the meal, but this meant for the 
Balinese people enough food for a thousand men. 
            Difficulties arose when for the first time the barns were almost 
empty and new harvest was still a long way off. This made Kbo Iwo wild 
with great anger. In this hunger, he destroyed the entire house and even all 
the temples. It made the Balinese turn to rage. So, they came together to 
plan steps to oppose this powerful giant by using his stupidity. 
            They asked Kbo Iwo to build them a very deep well, and rebuild all 
the houses and temples he had destroyed. After they fed Kbo Iwo, he began 
do dig a deep hole. One day he had eaten too much, he fell asleep in the 
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hole. The oldest man in the village gave s sign, and villagers began to throw 
the limestone they had collected before into the hole. The limestone made 
water inside the whole boiling. Kbo iwo was buried alive. Then the water in 
the well rose higher and higher until at last it overflowed and formed lake 
Batur. The mound of earth dug from the well by Kbo Iwo is known as mount 
Batur. 
Taken from: Fables: Aesop 
George Fyler Townsend (Editor) 
http://etext.lib.virginia.edu/modeng/modeng0.browse.html 
 
11. Who is Kbo Iwo? 
a. The giant        c. The writer 
b. The reader      d. The Bali’s people 
12. How did people kill Kbo Iwo? 
a. By giving him no food 
b. By keeping him in well 
c. By helping him escape 
d. By during him in well 
13. The first paragraph tells us about…. 
a. The characteristic of Kbo Iwo 
b. The story of Kbo Iwo 
c. Kbo Iwo when he was angry 
d. Kbo Iwo’s appetite killed him 
14. From the text we know that Kbo Iwo… when he helped people. 
a. Was very bad at working 
b. Was as strong as a mountain 
c. Always asked something in return 
d. Liked to destroy anything 
15. What moral massage do you get from the story? 
a. Don’t be bad tempered 
b. Don’t  be greedy  
c. Be generous  
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d. Be friendly 
16. “The people “begged”Kbo Iwo to rebuild the temples….” The underlined 
word has a synonym with… 
a. Helped 
b. Asked  
c. Forced 
d. Hit
17. The people were angry to Kbo Iwo because… 
a. He is killing and destroying everything in sight until all houses, and 
rice fields, and temples 
b. He is hungry and damage everything around him 
c. The people begged Kbo Iwo to rebuild the temples, houses, and rice 
field 
d. The Balinese people then asked him to build a well 
18. Theyplanned to make friends with the giant and kill him. The underlined 
word refers to … 
a. People 
b. Friends 
c.  Kbo Iwo 
d. The giant  
19. Which one of the following statement is true about the Kbo Iwo? 
a. Kbo Iwo is the giant’s name 
b. Kbo Iwo is lake’s name 
c. Kbo Iwo is Bali’s people 
d. Kbo Iwo is mountain’s name 
20. What is the name of the lake in Bali? 
a. Kbo Iwo’s lake 
b. Gian’s lake 
c. Mont Batur’s lake 
d. Batur’s lake 
Source: kumpulan soal ujian nasional bahasa inggris 
www.perikecilman.com,www.lazirijo.blogspot.com, www.wordssmile.com 
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2. INSTRUMENT OF POST TEST  
A. Information 
1. The purpose of this research is to know whether reading workshop 
strategy is effective to improve the students’ reading comprehension 
strategy at the second grade of Madrasah Aliyah Madani Pao-Pao. 
2. The result of this research will not influence your grade that becomes 
as the research subject. 
3. For your participation and your cooperation, the researcher expresses 
a lot of thanks to you all. 
4. Read the following caution and answer question.  
 
Name : 
Class : 
Choose the correct answer by crossing a, b, c or d on your answer sheet. 
Read the text to answer the question 1 – 10! 
The Legend of Banyuwangi 
 
Once upon a time, in eastern part of Java Island, there was a kingdom 
ruled by a king. The king’s name was Prabu Menak Prakoso. One day, Prabu 
Menak and his soldiers invaded the kingdom of Klungkung in Bali. The king 
of Klungkung was killed, yet his daughter, Made Surati, and his son, Agung 
Bagus Mantra, were able to escape and hide in the jungle. 
Prabu Menak Prakoso had a son named Raden Banterang. He was such 
a handsome young man. One day, Raden Banterang went to the jungle for 
hunting. It was in the jungle that Raden Banterang met Made Surati. She was 
then taken to Blambangan to be his wife. Raden Banterang and Made Surati 
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enjoyed a happy life in the Palace. 
When Raden Banterang was hunting one day, Made Surati was 
surprised by the arrival of a dirty beggar asking for her pity. The princess was 
surprised to find that the beggar was her older brother, Agung Bagus Mantra. 
She promptly squatted and embraced her brother’s legs. However, her great 
respect of her brother was not well accepted. Instead, Agung Bagus Mantra 
asked his sister to kill Raden Banterang. But such a request was rejected. He 
was very angry with her and came up with a sly idea to slander her. 
Slowly but surely, Agung succeeded in convincing Raden Banterang 
that his wife had been involved in a scandal with another man. Asking for 
compassion, Made Surati tried to tell the truth and denied her husband’s 
accusation. Hearing his wife explanation, the king became angrier and angrier. 
As a proof of her sacred love, she asked her husband to kill her. As her last 
request, she asked her husband to throw her dead body into the river. She said 
that if the water in the river smelled terrible, it meant that she had ever been 
sinful. But if it smelled fragrant, it meant that she was innocent. 
Raden Banterang who was unable to control his emotions soon stabbed 
his kerís (dagger) into his wife’s chest. She died instantly. The dead body of 
Made Surati was quickly thrown into the dirty river. Raden Banterang was 
shocked to see the river suddenly become clean and as clear as glass with a 
fragrant smell. Raden Banteraflll screamed crazily and regretted his deed. He 
walked unsteadìly and fell into the river screaming, “Banyu… Wangì… 
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Banyuwangi!”  This means “fragrant water”. Banyuwangi was born from the 
proof of noble and sacred love. From then on, the place is called Banyuwangi. 
Taken from: Fables: Aesop 
George Fyler Townsend (Editor) 
http://etext.lib.virginia.edu/modeng/modeng0.browse.html 
 
1. What is the purpose of the text ? 
a. To describe     C. To explain 
b. To entertain    D. To tell the reader 
2. Who is name of the king invaded the kingdom of Klungkung ? 
a. Agung Bagus Mantra   C. Raden Banterang 
b. Made Surati Prabu   D. Menak Prakoso 
3. Where place Made Surati and Agung Bagus Mantra hide ? 
a. In the kingdom    B. In the old hause 
b. In the cave    C. In the jungle 
4. What kingdoms were attacked by Prabu menak and his army ? 
a. Klungkung   C. Majapahit 
b. Banyuwangi    D. Sriwijaya 
5. What is the name of the child Prabu Menak ? 
a. Made Surati    C.  Raden Banterang 
b. Agung Bagus    D. Mantra King Klungkung 
6. Who the beggar who met with Made Surati ? 
a. Raden Banterang    C. Menak Prakoso 
b. King Klungkung    D. Agung Bagus Mantra 
7. How Made Surati action against her brother's request ? 
a. Rejected     C. Angry 
b. Accept     D. Think first 
8. ….But if it smelled fragrant. Word “it” refer to... 
a. Smelled     C. Water in the river 
b. Dead body    D. Ground 
9. But such a request was rejected. Antonim of “rejected” is... 
a. Accept     C. Think 
b. Maybe     D. Refuse 
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10. What happens after the Made Surati bodies thrown into the river ? 
a. The river suddenly become clean and as clear as glass with a fragrant 
smell 
b. The river suddenly becomes dirty 
c. The river suddenly stink 
d. The river suddenly change color 
Read the text to answer the question 11 – 15! 
The Legend of Aji Saka: Java, Indonesia 
 
     In the Kingdom of Medan Kamulan, in Java, came a young when man, by 
the name of Aji Saka to fight Dewata cengkar, the cruel King of The 
Country who had a habit to eat human flesh of his own people. Aji Saka 
himself he came from Bumi Majeti. 
One day he told his two servants, by the name of Dara and Sembodo, that he 
was going to java. He told them that while  he was away, both of them have 
to guards his Heirloom / Pusoko. No one except Aji Saka himself not a 
allowed to take the Pusoko. In the big battle, Aji Saka could successfully 
push Dewata Cengkar to fall  to the South Sea.     Dewata Cengkar did not 
die, he became a Bajul Putih (White Crocodile). Aji Saka became a ruler of 
Medangkamulan. 
          Meanwhile a woman of the village of Dadapan, found an egg. She put 
the egg in her Lumbung (Rice Barn). After a certain period the  egg 
vanished, instead a snake found in the rice barn. The villagers would like to 
kill the snake, but the snake said: “I’m the son Aji Saka, bring me to him”. 
Aji Saka told the snake, that he would be recognized as his son, if the could 
kll the Bajul Putih in the South Sea. After a long stormy battle which both 
sides demonstrating physical strength and showing skill full ability of 
fighting, the snake could kill Bajul  Putih. 
               As had been promised the snake was recognized as Aji Saka’s son 
and he was given a name Jaka Linglung (a stupid boy). 
In the palace Jaka Linglung greedily ate domestic pets of the palace. He was 
punished by the King, expelling him to live in the Jungle of Pesanga. he was 
tightly roped until he could not move his head. He was instructed only to eat 
things which fall to his mouth. 
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One day, a group of 9 (nine) village boys were playing around in that Jungle. 
Suddenly it was raining heavily. They had to find a shelter, luckily there was 
a cave. Only 8 (eight) boys went inside the cave, the other one who was 
suffering from very bad skin disease, sting and dirty, he had to stay out of 
the cave. All of a sudden, the cave was falling apart. The 8 (eight) boys 
vanished; only the one who stayed outside was safe. The cave in fact was the 
mouth of Jaka Linglung. 
 
Taken from: Fables: Aesop 
George Fyler Townsend (Editor) 
http://etext.lib.virginia.edu/modeng/modeng0.browse.html 
 
   11.  Who was Dewatacengkar? 
a. a young wise man 
b. The cruel king 
c. Bajul Putih 
d. Jaka linglung  
   12.  Where did the woman put the egg? 
a. In a rice barn 
b. In the south sea 
c. In the jungle of pasanga 
d. Inside the cave 
13.  Where did Aji Saka come from? 
a. Medan Kamulan 
b. South Sea 
c. Jungle of Pesanga 
d. Bumi Majeti 
14. Who was Jaka Linglung ? 
a. A greedy pet belong to Aji Saka 
b. The cruel king 
c. The snake was recognized as Dewaracengkar’s son 
d. The snake was recognized as Aji Saka’s son 
15.Why did the king punish Jaka linglung to live in the jungle of Pesanga? 
because ...... 
a. Jaka linglung greedily ate human flesh of the village 
b. Jaka linglung greedily ate domestic pets of the palace 
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c. Jaka linglung put the egg in the rice born 
d. Jaka linglung could kill Bajul Putih 
e.  
 
Read the text to answer the question 16 – 120! 
      Once upon a time there were four little rabbits. Their names were 
Flopsy, Mopsy, Cotton-tail and Peter. One morning they were allowed to 
play outside. Their mother reminded them not to go to Mr. McGregor’s 
garden because their father had an accident there. 
Flopsy, Mopsy, and Cotton-tail were good little rabbits. They went down 
the lane to pick blackberries. But Peter was naughty. He ran straight away 
to Mr. McGregor’s garden. He ate some lettuces, French beans, and 
radishes. Suddenly, he met Mr. McGregor. Peter was very frightened and 
rushed away as fast as he could. He lost a pair of shoes and a jacket while he 
was running. Peter never stopped running or looked behind him till he got 
home. During the evening, he was sick because he was so tired. He had to 
drink some medicine while three of his brother had bread, mild and 
blackberries for supper. 
 
Taken from: Fables: Aesop 
George Fyler Townsend (Editor) 
http://etext.lib.virginia.edu/modeng/modeng0.browse.html 
       16.   Who was the naughtiest rabbit? 
a. Flopsy 
b. Mopsy 
c. Cotton-tail 
d. Peter 
17.   What did Flopsy, Mopsy and Cotton-tail eat? 
a. blackberries 
b. lettuce 
c. strawberry 
d. French beans 
18.   What did Peter lose while he was running? 
a. a book 
b. vegetable 
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c. medicine 
d. a pair of shoes 
19.   Why did Peter get sick?  Because …. 
a. He was so tired 
b. He did not eat 
c. He caught a cold 
d. He was eating too much 
20. Whom did Peter meet at the garden? 
a. his mother 
b. Flopsy 
c. Mr. McGregor 
d. Mrs. McGregor 
 
Source: kumpulan soal ujian nasional 
www.perikecilman.com,www.lazirijo.blogspot.com,www.wordssmile.com
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